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ABSTRACT 

Described in the guidebook are ways to initiate or 
improve early recognition and intervention (ERI) programs in public 
schools. Suggested for starting a program to find at risk or 
handicapped children before they and their teachers experience 
failure are three phases, which involve finding an idea, enlisting 
support, and beginning with a pilot screening procedure. The 
components of an ERI program are presented gr^hically, and are then 
treated singly. What screening should accomplish is discussed; and 
listed are options relating to who should plan the program, when the 
program should Occur, where the program should take place, what the 
program should involve (such as nutrition-health or vision-hearing 
screening) ,. and why soaie screening programs might be more appropriate 
than others. -Recommended for followup is a screening team's feedback 
'Of'results to regular teachers for program planning or observation of 
diildren, to specialists for intermediate evaluation and decision, 
and to outside support systems, such as physicians or agencies. . 
Support system mechanisms (such as inservice teacher workshops, 
specialist consultaticm, or resource rooms) are described, and 
considered are reasons for and. approaches to program evaluation.. 
(MC) 



FILMED FROM BEST AVAILABLE COPY 



EARLY^RECOGNI TION AND INTERVENTION 

' ^ PROGRAMS FOR CHILD*J.EN VJTH SPECIAL NEEDS 

A GUIDEBOOK TO PROGRAiM DEVELOPMENT (N PU5LIC SCHOOLS 



1 




Prepared by: f'"^^- Consultation vi^lth: 

Peter Hainsworth Sceerfrg Committee 

Cynthia GMies EarSy Racoon? t ion e Int 

Naw Engfanc Special Edu 

Spring, 1.573 instructional Materials 

70 4 Ccmrflonweal th- Avenue 
£cston, Hassachusett5 0 



FILMED FROM BEST AVAILABLE COPY 



ARLY RECOGNITION AND INTERVENTION 

FROGRMS FOR CHIL&o.EN WITH SPECIAL NEEDS 
A GUIDEBOOK TO P.^.OSRA". DEVELOPMENT (N PL'9L!C SCHOOLS 




in ConsuUatlon Mith: 
Steering Committee 

Early Racocnit'on & Intervention Group 
N«w Enq'anc Special Education 
instructional Materials Center 
70 4 Ccntnorwea 1 th Avenue 
Ecston, Massachusetts 02215 



ERIC 



! 



STEERING COMMlTTEE-NESEfMC EARLY RECOGNITION AND INTERVENTION GROUP 



Cynthia G? lies 

Coordinator of Early Chffdhood Activities 
NESEinC^Boston University 

Dr, Peter Halnsworth 
Lexington Film Project 
Warwick, RJ., Project 

Mrs. Barbara King 

Mass. State Department of Education 
Kindergarten Supervisor 

Mrs. Elafne Loofnis 

We Mas ley Public Schools 

Mr. Mike Morlarty ' 

Ot vision of Special Education 

Mass. State Dept. of Educatfcn 

Or. Constance Murray 
Lexington Public Schools 

Mrs, Shirley Partoll 
Brookline Public Schools 

Ms. Judi Sandler 
Education Collaborative 

for Greater Boston (EOCO) 



Worcester Region Coordinator 
Or. Mary Brassard 
Framinghan State College 



Northeast Region Coordinators 
Mrs. Ruth Hendy 
Gloucester Public Schools 

Mrs. Pam Kvilekval 
Andover Public Schools 



Plttsfleld Region Coordinator 
Mr. Jack Hughes 

Adams -Cheshire Regional School District 



Southeast Region Coordinators 
Mrs. Et fnor Martin 
Barnstable Public Schools 

Mr. John F. Murphy 
Hlngham Public Schools 



ERIC 



UJJMMiTMINTOPMMLTM, 
•OyCATIOIItWIk^Ali 

NATioNAi. mttimt 

COVCATKNl 
THIl OOCUMfNT HAI tllN M^IIO 
OUCIO IXACTUV Al RtCIIVIO FROM 

sTArro 00 not NCCI SSARILV rcmc 

lENTOFFIClAi. NATIONAL INSTlTUTC OF 
EOUCATiON position OR FOLICV 



3 



THE NESEinC EARLV RECOGNITION AND INTERVENTION (ERI) GROUP. 



• . . was organized in the Spring of 1571 through auspices of NESEIMC 

. • « has conducted local meetings in various public schools over the past two years 

« « . has encouraged the de^elopnvent of regional ERI groups* 1 

THE OBJECTIVES OF THE CROUP ARE TO: 

1. Provide opportunities for personnel from public schools, state and private agencies 
and various disciplines to exchange Ideas and learn about a variety of existing program 
models in public school systems. 

2. Disseminate descriptions of programs in various school systems. 

3- Fecit Itfite communication, stimulate the development of cooperative re let iMsh I ps between 

school systems, and share the expertise available in many systems. 
M. Bridge the gaps between preschool and public school programs and between ''regular'* and 

special education. , 
5* Stimulate recognition and support for Innovators within school systems. 

# 

GENERAL PHILOSOPHY Is that ... .a comprehensive program must contain certain basic components but 

there are a variety of ways to design each component which vary 
with the needs, resources and experience of each school system 

and . . . .the program should be developmental ty oriented: 

For the children * focus on developmental needs rather than deficits 
For the adults * provide opportunities for continuing growth and learnlns 
For the program * encourage a healthy process of continuing evolution 



THIS GUIDEBOOK HAS BEEN DEVELOPED by the Steering Committee to assist professionals and laymen to 

Initiate or Improve programs which attempt to Identify and provide 
extra assistance for young children with special needs In the public 
schools. Such programs will be mandatory under Chapter 766* 



*The division of Special Education has provided support for the group through Its regional office pereomel 





EARLY RECOGNITION AND INTERVENTION • 

■ 

Children cone to school with wJde variations ?n ttieir experience ' 
er^d skills. ~ — I 



During the elementary schooi yficrs, there is this general result.... 

I TCP feTThildren I 



are In specU; ci<»'i5..t5 
for the ret^r^tc . 
disturbed I ic.aj ni ru^ 
dtsdbUd 




need remedlai 
services 



l>dve fai led 
L grade 



I 



^re in educational 
prcgrans adapted 
to individual 
develcpmental needs 



EARLY REGOGNITiON S INTERVENTION PROGRAMS aim to 

# find children who are at-risk Jn a school system before they and their teachers experience 

failure 

# adapt programs for children and provide support and training for teachers 

so that "•-fewer children will be labelled exceptional and withdrawn from their classroom! 
— -severe emotional reactions and learning problems will be minimized 

-—-teachers and parents (flU in your own hopes) 

-—-school administrators. • • 

——specialists 
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An EARLY PsECOGNITlON AMD INTERVENTION PRi 



The experience of 200 school s/stefrs which have begun programs In the last five years 
indicates at least cHree Irltial phases 



*- The Idea 




One or several middle 
managerent personnel (L,D. 
Special ist» principal . 

psycho 1 09 1 s t , e ) errenta r y 
supervisor, etc.) catch or 
Invent the Idea out of their 
desire to provide better 
services for children* 



CatherFn g Support 




A lot of talk» pontics, and 
meetings are neceaiary oyer a 
period of time to enlist enough 
Interest, personnel and finan- 
cial resources to prep':3re for a 
first step. Every town or dis- 
trict Is different. All require 
energetic/ 1 nformd leadership. 
Most are complice ted » and a 
readiness period is necessary. 
Legislation In Massachusetts 
wl t ) provide Impetus and 
support in the future. 




Getting Star 

-Everyone starts wit 
screening procedure, 
some short screening 
local ly constructed 

adfTiInistered to 
O^any add a parent 
na're ^nd an intervi 

rA^ though the pattern 
^^ing, most school 
started by screenin 
the kindergarten o 
grade years..,. 



In order to provide traditional 
services for children earlie 
ear] ier 



JT WORKS! 



h 



owever . 



-<LY RECOGNITION AND INTERVENTION PROGRAM 



200 school s/ste?ns which have begun programs In the fast five years 
es at ]ea«;t jrhree iritial phases 



Gathering Support 



A A 1 'M 5 fr t ' 




A lot of talk» pontics* and 
meetings are necessary over a 
period of time to enltst enough 
interest, personnel and finan- 
cial resources to prepare for a 
first step. Every town or dis- 
trict Is different. All require 
energetic/ Informed leadership. 
Host are comp Ilea ted « and a 
readiness period is necessary. 
Legislation In Hassachusetts 
will provide Impetus and 
support In the future. 




Getting Started 

--•Everyone starts with a pilot 
screening procedure. . .usually 
some short screening tdst or 
locally constructed battery 

administered to ch5 Idren 
{nary add a parent quest fcn- 
natre and an Interview). 



-Al trough the pattern is chan- 
ging, most school systems 
started fay screening during 
the kindergarten or first 
grade years. . • • 



In order to provide traditional special 

services for chl Idren earl ler -and 

earl 5er 



IT WORKS! 



h 



owewr. . . . 



In worKfoj bc<.cK to Serve 



le K 1^ ^ X 

fhs 



.because the younger the children, 
the Tnore preventive (rather than 
reiredial) things become, and 



-labelling handicaps Is more 
difficult If not irrelevant 
and misleading 

-the role of the special ist 
involves work with teachers 
as well as with children 



-nursery and kindergarten 
teachers hava very 
d t f f erent concerns than 
grade 1-3 teachers. 




Jn star 

of ^rcblkr 



TO 



because, while sc 
to at-risk child 
disposes to 



0-3 



:Jab«n ing chil 
(scret'ning «nd 
confused) 

-avotdtng inv 
regular class 
and parents ( 
tfcipate in te 



•---providing • 
specialist ho 
that's what us 
testing (tha 
relate to the 



SO. 



LET'S BACK UP AND TAKE A CLOSE LOOK AT 

^,hat resources (components) are possible In an ERI program 

-what't Involved in using them successfully In your program 
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" 



- tha children, 
5. (rather than 
ecome, and 

Heaps ?s more 
not Irrelevant 

) 

the specialist 
< with teachers 
Lh children 

kindergarten 
have very 
:>ncerns than 
:hers. 





Jn SfarT/ng Q- nftuy 





*^ <F\ /\ *^ A 

gna ^a*^ 

because, while screening points 

to at-risk children, it pre- 
disposas to 

«j « labelling children 

(screening and diagnosis are 
confused) 

"—avoiding involvement of 
regu iar c Ussroom teachers 
and parents (who don't par- 
ticipate in testing) 

- — -prov i d i ng i nd I scr in 1 na t« 
specialist help (bacaJsa 
that's what usually follows 
testing (that is hard to 
relate to the classroom) • 



AND TAKE A CLOSE LOOK AT 

resources (components) are possible In an ERI program 
^''^'^Wed In using them successfully In your program 
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So u'-kat ard^ 

Jke Ccrnpcatats cf on ER I PROGRAI 



V 



I collection of 
y historical daf 



Parent Feedback cr 

screening p{*ogri^n! 
Invotverent In ob- 
servation end 
planning 



Feedback to education 
personnel; solver: 
involvemenc \v\ 
observat?on and 
planning 



Referral for specUl 
d {agnostic study 



Parent lnvolve»rert in 
hom/schooi genera? 
program components 



Nodlf feet fen wlthii 
fn addition ^to 
regular class 
program 



or 



Spec Tat medrcal 
guidance or 
educetfone? suppcjrt 
services 



Parent w 

program d 



Volahteer 



Teacher I 
training 

Admfnistr 
involveme 
progrem p 



ComnHjntty 
\ iaison 
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So nrkai: ard. 



Jkt Ccmpcn>c.nt5 of dn LR I PROGRAM r 



Par«nt feedback cf 
screening progf^n^ 
Involvernent \r, cb-^ 
servatfon and 
plannfrrg 



Feedback to educ<fitton 
personnel T so i vert 
tnvolvemenr Jn 
observation and 
planning 



Referral for spec?a] 
dJ agnostic study 




Parent Involverrrent Jn 
ho'ne/school general 
program components 



Hodif teat ton within or 
In addition to 
regular class 
program 



Special medical 
guidance or 
edtiC«tlon#l sjppcrc 
services 



[Parent workshops and 
progran development 

Volunteer programs 



Teecher In-service 
training programs 



Aom!nlstrotfon 
involvement (n 
program planning 



Community agency 
liaison 
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SOfPOfTT SYSTEMS 

— — -~ — > 
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of child need 
involves some type of observation process 



surveys ell /children and 
Indicates tSose who need 
follow-up; Is not an 
extensive testTng program 
or a diagnosis of the 
ehl Idren 



end 



should lead quickly to specific 
and relevant follow-up action 
on behalf of the child; not a 
depositing of unusable data In 
hbpas It may be useful. 



Screening should 

be accomplished as efficiently and simply as possible. . . .which usually means going from 
gross measures on alt children to finer (and finer) measures on some children as It becomes 
relevant; 

be related to specific developmental competencies which children will need to function 
effectively; ^ 



Involve the persons who will be responsible for follow-up action with the child (I.e., 
principal, classroom teacher^ special tsts» parents) as much as possible. 



!n planning a RECOGNITION program, THES E AWE THE OPTION S 




• classroom tM<-her 

# psychologist 

0 gut dance 

spec ta] 1st 

• principal 




» nurse or physician 

a physical educator 

• speech & language 
c1 inician 

• special ists from 

comTT?unlty agencies 



I L.O. speciafist 

• an or combination 
of the above 

• trained volunteer/ 
parent 



Host school systems start cautiously with rrore highly-trained personnel than they !ater find 
they need» as 

--the emphasis shifts to foiIow-;jp observation and Intervention 
— the pressure to label (diagnose) Is overcome 

"Specialist and teacher /parent can o^mmunfcate better; more teachers and parents learn 
skills in early recognttiop 




special community surveys (age Q-k) 

I 6-12 months prior to school entrance (linked with pre-school Intervention) 
• just prior to school entrance ^ 
# during first weeks -of school 



ScrMnfng should be done as early as possible. 
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wT:hfn pubMc school (test corm&r, series of :est stations* classroom cbservation) 
% with?n ex!stfng pre^school pt'ograms {nursery, day care. Head Start) 
• space In coii«nun?ty (churches, cowrunfty center, health c!inlc, pre-school program) 
• home visit 




heal th^nutrlt ion, v?sicn-hear?ng screening 

i parent developmental <;ue3tIonnalre, with or without Interview 
• Individual screening or readiness test 
• group screening or resdtnf^ss test* 
• classroom observation by teacher or specialist 
• specialist observation or brief evaluation 
9 continued monitoring of child's progress academical I y/soc la ITy 



The trend Is to use conbtnatlons of the above to avoid single mea!;are error, 

while at the same time placing more weight on evolving 
assessment through analysis of child's response to 
Initial follow-up efforts* Parents must be Involved. 
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A basic screening progrem should brtefty survey the following erees: 

" eudttory end visual acuity 

— physfcel health and nutrition 

" general cognitive development Including an overview of speech 
and language, vlsual-inotor and gross motor skills 
general social development fncludfng an overview cf social compet 
and behavioral control* 

This screening program need not involve: 

— extreme individual testing 

highly treSned specialists exclusively ^ 
hours of testing 

a. Although It seems self-evident » there Is a large difference between screening for 
alternative purposes: 

• to find the severely handicapped and classify children In terms of deficits 

• to find at-risk children who may or may not become academic or behavioral probi 

• to obtain a range of ceve^opmental data on Incoming children In order to plan 
education programs nor ^ to predict. 

b. How about these anc llary purposes? 

% to train and Invclve a wide range of specialists and teachers In considering tl 
of young children en:^r?ng school 

• to provide a mechanism whereby specialist and teacher can work together *ln the 

• to gather I oca) norms on screening tests ^ 

• to demonstrate a need to develop ebrly intervention programs 

• to Involve parents 

• to Involve teachers In an ongoing screening process. 

Every seraening program either facilitates or prevents these purposas by the way It I 



r II 

eening program should briefly survey the following erees: 

" eudttory end visual aeuTty 
~ physical health and nutrition 

— general cognitive developrntnt tncludfng an overview of speech 
and Unguage» visual-motor and gross motor skills 

general social developfrert Including an overvTcw of social competence 
and behavioral control. 

ling program need not Involve: 

— extreme fndlvidual testing - 
highly trained specialists exclusively 

— hours of testing 

\h It seems self-evident, there Is a large difference between screening for these 
»tlve purposes: 

'fnd the severely handicapped and classify children In terms of deficits 

ind at-risk children who may or may not become academic or behavioral problems 

)btaln a range of deve)opmental data on Incoming children !n order to plan 
:ation programs nor^ to predict. 

Hit these anci llary purposes? 

:raln and Invclve a wide range of specialists and teachers In considering the skills 
^oung children entering school 

provide a mechanism whereby specialist and te<icher can work together In the classroom 

gather local norms on screening tests 

demonstrate a need to develop early interventton programs 

Involve parents 

involve teachers In an ongoing screening process. 



aning progrim either facilitates or prevents these purposes by the way It Is set up* 
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So, noM you have screening data. How do you use ft to 
chl Idren's needs? 




Developmental tnformat ion Sunipary 1 
of chFIdren goes to regular classn 
r purpose of program planning. 




Core Evaluation 



DATA sits and gathers 
dust and nothing Is 
done. 




further 
evaluat 
outsioe of 
school syst 
e.g. » medt 




second evaluat? 
at request of 
parents 



Imary 

ntervent son 
in regular 
classroom 
with support 
for 
classroom 
teacher 




substant 
separate 
placement 
(special or tran- 
sition class or 
private school) 



Resource 

room or other 
partially 
Integrated 
placement 



Reso^r 
assists r< 
teacher tc 
presort ptt 



Resource 
room program 



screening data* How do you use ft to 
:hildrcn's needs? 
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Developmental tnfonrietlon Suiroary on majority 
of Chi Fdren goes to regular classroom teachers 
'-jrpurpose of program planning. 



Or t^^SS^^^r Of, 



tnterrnedlate 
&va?uat(on 



atlon 



fTlnary 

nterventlon 
^In regular 
classroom 
Vwfth support 
for 

iryafuatioA Adassroom 
[lest of >/ \ teacher 
ts _ ^ ^ 
, _ "Resource 
untially room or other 
rate 
iment 

:1a I or tran- 
NTi claas or 
ita achool) 



In depth evaluation fn one 
area of functtonfng (e.g. ^ 
speech) by appropriate specialist 
or 

educational dlagnostfc-prescrlptlve 
evaluation by quel If fed resource teache^ 



iOecfstons] 



or 



partially 
Integrated 
placement 



intervention by 
single special Is 
e.g. speech and 
Jangnaga etintetan 



or 




Resource teacher 
assists regular classroom 
teacher to Implement 
prescription In the 
classroom. 



Resource 
room program 



Vhat kind cf 

[iNT^R^,'F^ iowl options ere there? 





1 



Tea-Cher 

■ ... 



T^ariS'< t>on L .' •s 51': ^ 



4 C'ioi'>5 Tf*-xcM"i 



Sonve 5pecia\ Services 




ERIC 



14 



What 

I SUPPORT SYSTEMS I n?ake the intervention for chMdren work? 



!. Special Class Teacher 
anct 

^ 2. Resource Room Teacher**hdve specified roles which need support of those persons and prosrams 
above BUT 

3. The Regular Classrocni Teacher will need consIderabJy more of this Support inlf'^Hy to play 
the new role which wM) be required by law. 



SOME SUPPORT MECHANISMS THE ERI NETWORK SCHOOL SYSTEMS ««E EXPLORING ARE 

1. IN-SERVICE WORKSHOPS FOR REGULAR CLASSROOM TEACHEfi 

These vary from a few outside Tectruers to an intensive two-hour per week training course 
ever one to two years which Involves the teai:her (and prfnctpal) in a step-by-step 
classroom modification plan. 

2. SPECIALIST CONSULTATJON IN REGULAR CLASSROOM 

Specialists frofn various disciplines are eKperlmenting with spending part of their time 
working with children within the regular classroom and supporting reguiBr classroom 
teachers by suggesting and/or demonstrating use of teaclK'ng materials and management 
techniques, 

3. RESOURCE ROOMS 

These settings provide children with specialized instruction on a regularly scheduled part* 
time basis. Support for regular ciassroom teachers should also be provided. 
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4. RESOURCE TEACHERS 

These specialists carry out fnforval and/or formal dtagnost ic-prescrlptfve evaluations of 
children and their learning environrrjents. A major focus of the resource teacher's efforts 
Is the provision of on^a.ng ccnsuJtat?on, support, and In-servfce training for regular 
classroom teachers. 

5. EXTRA HELP FOR THE CLASSROOM TEACHER 



With training and supervision, parents and volunteers can: 

-•assist sub^i:sntlany with the initial screening process 

--take snail grcups of children withJr class for special stimulation training at 

teacher's discretion , 
--serve a$ I^idividual tutors 

--nake r^aterlsls^ carry out classroom cbscr/Qi tons 
—explain the program outside the school 

6. iNTENSIFIED COLLAQORATiON WITH GENERAL EDUCATORS 



' " ^ partnership of botn 

the normaUzIng of | ^ In Jointly meeting 
special e ducation J ^ the needs of a wider 
^ range of chMdren ?n 

the regular classroom 

7. MUCH GREATER S EARLIER INVOLVEMENT OF PARENTS, such as 

—group and/or Individual education for pariints of preschoolers on how to assist 
developmental 1y 

--autonomous and semi -autonomous parent-to parent groups uilng behavior mod or 

developmental approaches to child mc^nagement at home 
—parents as helpers to classroom teacher {see above) and as community lobbying fore*. 



/the individual i zing o71 
i general education j 
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# In a developing program?, the process of development itself shoi^ld be "evaluated**. I.e., 

— numbers of children screened and teachers and parents Involved 

— log of modifications and progress In individual chUdrens' programs, -or In-service 

training orograrns, etc. 

--log of Increase- ■ 'i support of administrators, parents ar-d teachers 

--log of changes ?n objectives and rnethod froni cie ye^r to the next 

in order to obtain inForwaidon for decisions relative to irprovement of prografr quality and continuing 
refinement of educatiorujl programs ^^or individual children, 

• When you have a specifiable program which can be replicated* It is then 1eg?tlmate to test its 
effect/hrerress-^by pr^i-post or control group evaluation 

— pre-'post with your screening test (or some relevant measure) 

— pre-post measures of teacher or parent ski? ! :r attitude 

—comparing experimental vs. control groups v^;th fo11ov;--up ache I vement /adjustment measures 
In order to obtain summative data on ^rogrBTr\ effectiveness. 



# Remember: Evaluation should serve primarily to help you to develop the kind of program' that best meets 
the needs of your local system and those of individual children. 



